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Abstract: Today, the number of English-only faculties in Japan has been increasing. 
This tread is leading many students without sufficient English skills to enter these 
English-only faculties. Therefore, teaching in English to students with low-level 
English skills is a new challenge that instructors face. In this paper, I investigate the 
problems and possibilities in teaching students with limited level of English. I 
compare the effectiveness of teaching only in English and in English with some 
support of students’ native language. The result of the investigation concludes that in 
English-only classes, the students’ ability to listen and speak showed improvements. 
However, the truancy rate was high in these classes. In the mixed-language classes, the 
listening and speaking skills did not improve as much as it did in English-only classes, 
but participation was more active. Also, in the mixed-language classes, the instructor 
could cover more materials as it took less time to explain contents. Therefore, I argue 
that in the classes with students with low English level, teachers should use only 
English when their focus is on listening and speaking, and mix the languages when 
teaching reading and writing contents to maximize students’ exposure to English 
language and also avoid students from giving up the classes.  
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要約：グローバル化の影響で近年「英語オンリー」の学部が増え、英語が苦手な学生
がこうした学部で学ぶ機会が増えつつある。本稿では、彼らに英語オンリーの授業を
行うことの問題と可能性を検証した。筆者は自分の教えるクラスでの授業を事例に、
英語オンリーと英語を混ぜた授業の効果を比較し考察した。その結果、英語オンリー
のクラスでは、リスニングとスピーキング能力の向上に効果が見られる一方で、授業
についていくことを諦める学生の数が高いことが分った。逆に、英語と日本語を使っ
たクラスでは、リスニングとスピーキング能力には英語オンリーのような効果は見ら
れなかったが、授業を諦める学生は少なく、また説明が容易であるため授業の進行が
速かった。ここから英語オンリーの授業では、英語が苦手な学生にも、スピーキング
やリスニングなどの英語能力の向上に一定の効果が期待できることが考えられる。し
かし円滑な授業を行い、また学生が授業を諦めることを阻止するには、学生の母国語
を混ぜることも有効な手段である。以上の考察から本稿では、英語を不得意とする学
生に英語を教える際には、教科（リスニング、スピーキングなど）によって教室での
使用言語の使い分けが効果的であると主張する。 
キーワード: 日本の大学、教室での使用言語、英語オンリー 
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Introduction 
 
Today, faced with the growing demand for responding to the rapidly changing 
global society and economy, the ability to have a sufficient command of English and to 
communicate with people of different cultural backgrounds is increasingly viewed as an 
essential skill in Japanese society. Having English skills are considered as a key to 
participating in the global network of communication. Moreover, publishing or 
presenting in English is regarded as a surer way to gain larger audience than in Japanese. 
English language ability also is said to offer better employment opportunities. Indeed, 
more and more Japanese companies are now requiring their employees to have a certain 
level of English proficiency and, at the same time, are opening their doors to non 
Japanese-speaking employees.i  
Schools in Japan are now under pressure to provide more effective English 
education to students and also open themselves up for more international students and 
faculty members. However, the progress has been slow. In 2003, the Ministry of 
Education, Culture, Sports, Science and Technology (MEXT) adopted an “Action Plan 
to Cultivate Japanese with English Abilities.” The Action Plan was implemented to 
improve English education by 2008.ii Despite some progress, MEXT now admits that 
“the requirements for students and English teachers in terms of English proficiency and 
other skills were not met in full, and that tasks and policies for English education in this 
country have to be revised in order to truly cultivate Japanese with English abilities 
(Commission on the Development of Foreign Language Proficiency, 2011, p.2).”  
The small number of international students and faculty members in Japanese 
universities is recognized as another problem. According to the Japan Student Services 
Organization, only about 4% of students at Japan’s 750 to 760 private and national 
universities came from abroad between 2009 and 2011 (Japan Student Services 
Organization, 2012). Even at the University of Tokyo, one of the leading universities for 
bringing in international students with the funding of the MEXT, only 7.6 % of 
undergraduate and graduate students were international students in 2009. iii Moreover, 
among Japan’s university faculty, only 5% were foreign nationals (Birmingham, 2012).  
Challenges for English education and internationalization of Japanese universities 
are profound. In order to address these issues, MEXT began to further promote 
internationalization and English education in Japanese universities. For 
internationalization of Japanese universities, MEXT began the “Global 30 Project” in 
2009 (“Global 30,” 2013). Global 30 Project provides financial support to thirteen 
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selected Japanese universities, which showed their commitment to be key bases for 
internationalization.iv The selected universities have increased degree programs in 
English and held public relations activities to attract students from overseas. In 2013, 
the universities have accepted 28,000 foreign students, which are over 20 % of the total 
number of overseas students at all Japanese universities (“Global 30,” 2013).  
For English education, the MEXT promoted five proposals and specific measures 
for improving Japanese students’ English ability by 2016. v  Furthermore, MEXT 
supports nine selected faculties and schools to promote English-only education. These 
faculties allow students to graduate with only English courses. Among them are Faculty 
of International Liberal Arts at Akita International University (AIU)vi; Asian Christian 
Theological Studies for English Speakers (ACT-ES) at Tokyo Christian University 
(TCU)vii; Faculty of Liberal Arts (FLA) at Sophia Universityviii; School of Global 
Studies (SGS) at Tama Universityix; Department of Global and Interdisciplinary Studies 
(GIS) at Hosei Universityx; School of International Liberal Studies (SILS) at Waseda 
Universityxi; College of Asia Pacific Studies (APS) and College of International 
Management(APM) at Ritsumeikan Asia Pacific University(APU)xii; and School of 
International Liberal Arts / Faculty of Comparative Culture at Miyazaki International 
College (MIC).xiii Besides having the English-only policy, these faculties are also 
known for their aggressive effort to reach out to international students and teachers and 
encouraging Japanese students to study abroad. Moreover, they put strong emphasis on 
English tests like TOEIC (The Test of English for International Communication) and 
TOEFL tests. For instance, MIC requires students to achieve TOEIC 450 or TOEFL 450 
or CB TOEFL 133 or IBT TOEFL 45 before going on to junior year. Tama University 
requires students to take TOEIC at the end of each semester and the score affects their 
English grades.  
 
English-only or Using Target Language and Native Language in 
Classroom 
 
As mentioned earlier, many companies in Japan are now seeking employees with 
high English skills. The graduates of English-only faculties are often favored among 
them. According to Nikkei News in July 15th, 2012, 136 major companies in Japan 
showed three times higher interest in the students of AIU than that of the University of 
Tokyo.xiv The nine faculties have received wide attention from corporations. One of the 
companies giving close attention is Rakuten, the Asia's biggest online retailer. Its 
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founder, Hiroshi Mikitani, argues that a good command of English is necessary for 
Japanese companies to be able to grow into global leaders and he has implemented 
English-only policy in his company (“Ready or not,” 2012). Such positive response of 
the companies parallels the number of applicants to the faculties. Considering this 
situation, it is likely the current trend to increase English-only faculties in Japan will 
continue. 
Nevertheless, whether English-only classes enhance English acquisition of student 
is still open to question. The language used in classrooms for English as second 
language students has been a subject of an intense debate especially since the 1980s. 
Ellis (2005) argues that whether it is a language class or subject class, successful 
outcomes depend on the language used by the instructor. Recognition of the importance 
of language used in classrooms has lead researchers to take opposing views: Krashen 
(1987), Littlewood (1981), and Turnbull (2001) argue that instructors should allow only 
the target language taught in the class. On the other hand, researchers such as Burden 
(2000), Cook (2001), and Nation (2003) maintain that native language and target 
language should be used for effective learning in classrooms. Burden, who conducted 
research in English classes in Japan, argues that as Japanese students tend to feel great 
stress making errors in English, teachers can give more effective lessons by mixing 
Japanese.  
This issue of whether English-only helps students’ language acquisition or not is 
further complicated in the case of language education at the newly founded 
English-only faculties in Japan. In the past, most students admitted to English-only 
faculties had good command of English. However, as the number of the English-only 
faculties has increased in the recent years, the number of students admitted without 
sufficient English skills has also increased.xv Therefore, more and more instructors are 
confronted with the difficulty of teaching in English to students with limited English 
skills. How effective is English-only English classes for these students?  
In this paper, I aim to analyze the case of the classes I have been teaching in a 
relatively new English-only faculty of a university. The medium of instruction is, in 
principle, entirely in English in this faculty. However, for teachers who are capable of 
using Japanese, the language used in classroom varies as many, including this author, 
struggle to ascertain the most effective method. This paper discusses the positive and 
negative aspects of English-only approach and mixed language approach based on 
personal observations and interviews with some students. It is not meant to be an 
exhaustive data-based research. Rather the paper utilizes a more “ethnographic” 
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approach to sort out the ambiguities in the merits and demerits of “English-only” 
approach to groups of students with relatively limited English proficiency.  
First, I will clarify the problems students and instructors tend to face in classes 
taught in English. For this section, I have conducted intensive interviews with more than 
two students each from three of the nine English-only faculties. I also talked with seven 
graduates from these faculties and also International Christian University (ICU), which 
is famous for having classes in English. In addition, some conversations I had with 
instructors of the faculties are included. The interviews and conversations were 
conducted mainly in Japanese but I sometimes mixed with English. Their responses in 
Japanese are translated by the author. After clarifying the problem, I will move on to the 
cases of the classes I have taught during two semesters. The classes will be analyzed in 
order to tell which approach, using English-only or using both languages, is better for 
students’ language acquisition. Analyzing the reactions of students and their English 
improvement from two semesters, it seems evident that English-only has positive effect 
on students’ listening and speaking skills but not so much on their writing and reading 
skills. On the other hand, in mixed-language classes, students tended to follow the 
contents of the class with less stress and showed more contribution to the class. To sum 
up, I came to the conclusion that teachers should use only English when their focus is 
on listening and speaking and mix the languages when teaching reading and writing 
contents. This will maximize students’ exposure to English language and also avoid 
students from giving up the classes.  
 
Dilemma and Challenge of Instructors and Students in English-only 
Class 
 
I graduated from an English-only faculty and now teach part-time at a similar 
faculty of a different school. I am a native speaker of Japanese and leant English as my 
second language. I have experience of living in English speaking region for more than 
three years. As a former student and now a part-time lecturer, I have noticed some 
problems in English-only policy, especially in the rate of students who stop coming to 
classes or those who do come to schools but cannot follow the content of the classes. 
True, the official percentage of the students who drop out of these faculties is no higher, 
or even less, than the average rate of other Japanese universities. For instance, at AIU, 
10 out of 150 students dropped out in 2004 and none dropped out of 165 students in 
2012 (Akita International University, 2013). At Tama University, 7 out of 129 dropped 
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out in 2012 (Tama University, 2013). At Hosei GIS, 2 out of 228 students dropped out 
in 2012 (Hosei University, 2012). All of these are lower than the national average, 
which is about 10%.xvi 
However, despite these official figures, the numbers of students who struggle in 
classes or who stop coming to classes seem significant. These students who cannot 
follow the classes often come straight from Japanese high schools with limited 
experiences of having studied in English or living abroad in an English environment. 
The following remark of the students who attend one of the schools is typical of 
comments often heard in English-only faculties. “I’m from an international high school 
in Japan and she is a returnee, so for us, English-only classes are not a problem. But for 
Junjapa, it seems quite stressful. I know some dropouts and they were all Junjapa.” 
Although the meaning of the term changes depending on the person who uses it, Junjapa 
is supposedly a shortened phrase for “Junsui-Japanese,” which means Japanese students 
with no international background, such as having lived abroad, graduating from an 
international school or simply being a foreigner in Japan. 
This is a term that has been in use at least since the 1980s and has continued to be 
used among English-only schools in Japan, such as at Sophia University, ICU, and 
Waseda University’s SILS. The students assume the term is not used outside their 
faculties.xvii The emergence and use of this term “junjapa” reveals the diversity and 
complexity that exist among students of English-only faculties. In particular, the term is 
often closely associated with the sense of boundaries created among the students based 
on their English fluency.xviii   
As the above comment suggests, there is a tendency among students who are called 
“junjapa” to have trouble following classes. One student who dropped out from an 
English-only faculty said: “I like English and I was good at the subject in high school, 
but when I was learning at the university, I couldn’t understand what teachers were 
saying in classes. I would sit in the classroom for 90 minutes not understanding a word 
the teacher said… It was killing me and I could not see the point in attending the school 
anymore. I wasn’t learning anything there.” These comments from current and former 
students of the nine faculties raise questions about the efficiency of teaching only in 
English to students with limited English skills, especially those who come straight from 
Japanese high schools.  
This impression was also confirmed by a part-time English teacher, who teaches 
courses at two of the English-only faculties mentioned above. This instructor has 
command of English and Japanese. She said that she often has no choice but to use 
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Japanese in some classes. When this instructor and I were having lunch outside of the 
school, she said: “When I’m teaching students with very high English skills, using only 
the target language is not so much of a problem. But in another faculty, where students 
have very low-level English proficiency, it seems far from efficient. It’s not even about 
efficiency… it’s just not working. Even if I tell them twice and write it out, a week later 
I find out that they did not understand what I said.” Her comment is not unique among 
instructors who teach in English-only faculties.  
As the above remark shows, students’ English level varies significantly depending 
on the faculties and even among the students of each faculty. Freshmen in some 
faculties are fluent in English so they do not need any basic English training. Other 
faculties have no choice but to make it a rule for students to take English language 
courses that teach basic grammar. Ford (2009) points out a large number of college 
students who lack even the basic knowledge are entering universities. Indeed, in some 
of the nine faculties providing English-only courses, it is often nearly impossible to 
teach only in the target language to all students. As a result, in these faculties, in order to 
assist the students, native Japanese speakers are more likely to take charge of lower 
level classes. Thus the lower the level of the classes, the less likely it is that the students 
are exposed to English. A part-time lecturer in one of the English-only faculties told me 
about a quarrel she had with her student. A student in one of the lowest level classes 
said during class: “we pay a large sum of money for this supposedly English-only 
faculty. But I don’t feel like I am exposed to enough English in classes.” After telling 
me about the student’s remark, the instructor complained to me: “I can use English. 
That’s fine with me. But once I start talking in English, they would not understand a 
word of I say! How can I conduct a class then? Would she be happy with that? I don’t 
think so.” Many who face a similar position share this teacher’s dilemma. In the 
English-only nine faculties, the instructors are required and expected to use only 
English in classrooms. However, as the case of this instructor shows, in some faculties, 
using only English generates a dilemma and challenge on both sides.  
 
A Case Study of One of Nine English-only Faculties in Japan 
 
I have been teaching English at one of the nine English-only university faculties. 
Like many teachers at the faculty who have both command of the target language and 
students’ native language, I often felt I had no choice but to use Japanese in classroom. 
In the classes with students with low-level English acquisition, is it better to use only 
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English or combine English with Japanese, the students’ native language? In order to 
answer this question, I conducted an experiment. In one semester, I used only English 
and in another semester, I used both English and Japanese, and analyzed the results of 
their progress. The goal of this paper is to find out the effective use of language in 
classrooms at the English-only faculty when dealing with students with a very limited 
level of English. This study took place in mandatory English classes for freshman 
students in one of the nine faculties teaching students only in English. The faculty 
divides English classes into four categories: listening, writing, speaking, and reading. 
The students in the classes I taught were mostly Japanese nationals but there were a few 
Chinese students who graduated from Japanese high schools. 
The classes from different semesters are compared in this paper. In one semester, 
listening and writing classes were taught only in English. In another semester, the same 
classes with different students were taught using both English and Japanese. For the 
classes with Japanese instructor, I generally used Japanese to explain grammar and 
assignments and any important points. In both English-only and mixed classes, the 
students were encouraged to speak in English but were also given the freedom to use 
Japanese when they felt necessary.  
The faculty divides students according to the result of their English proficiency. 
The students focused in this paper are those who had some of the lowest scores in the 
placement exam. Most students have no experience of studying abroad except for few 
who went to English programs in the US and Australia for about two weeks. They all 
came from Japanese high schools including the Chinese students. 
With some minor exceptions, the contents of the two listening classes conducted in 
different semesters to different students were the same. In the classes, students were 
exposed to audio resources from news reports, animation, and some well-known 
English speeches such as President Obama’s speech at the Democratic National 
Convention in 2004. The students listened to the various materials and discussed their 
contents. They also did some dictation, shadowing, and memorization of the text and 
gave presentations. As for the two writing classes, I gave lectures to explain grammar 
and writing rules and students were required to write a sentence or a paragraph each 
week using the grammar points taught in class.  
 
Case Studies of English-only Classes 
 
In both listening and writing classes where I used only English, students’ listening 
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and speaking abilities showed improvements. Their TOEIC listening scores also 
improved. By the end of the term, the students and I could communicate in English 
much better. On the final day of the semester, I interviewed six students from listening 
classes. When I asked them if they felt improvements in their English skills after a 
semester, one student commented in Japanese: “It was tough… It's not because you 
were tough but it’s just that I could not understand what you were saying. It was often 
hard not to fall asleep… but after a semester, I do feel I can better understand English 
than before… maybe I just got used to your teaching pattern… I now have a better 
guess about what kind of assignments you’ll give us. But still, I think I could tell what 
you were saying much better than in the beginning of the semester.”  
On the final day of the English-only writing class, again, I interviewed seven 
students. I asked the same question about how they felt about their English skills after a 
semester. One student said in Japanese: “I don’t think my reading or writing skills 
improved that much. But I feel my listening and speaking abilities went up. I used to 
panic when people spoke to me in English but I got used to the situation when people 
talk to me in English. I think I am getting used to listening and talking in English 
helps.” 
Indeed, many researchers point out that the exposure to the target language is one 
of the most important aspects for learning a new language (Krashen, 1985). Turnbull 
(2001) sees the relationship between English input and their proficiency and argues that 
the teachers should provide opportunities for students to have contact with English as 
much as possible. Ellis (2005) points out that the speed of student’ English acquisition is 
much faster in an English-only class environment.  
Moreover, in both listening and writing English-only classes, students tended to 
talk in English more than they did in mixed language classes. On the final day of class, I 
asked the students why they think they chose to speak in English more frequently. The 
students answered: “I started to think you [the instructor] don’t understand Japanese. So 
I felt I had no choice but to speak to you in English.” Another added, “It’s a little 
embarrassing [hazukashii] to talk in English to a Japanese person but it’s not so much 
when I’m talking to an American.” When I asked her to elaborate more on the feeling, 
she said, “Ok, it doesn’t have to be an American… anyone who is not Japanese will do. 
I feel more embarrassed to talk in English when the person I am talking to knows 
Japanese and English. I don’t know why.” To this comment most, if not all, of the 
students in the classroom said they “share the same feeling but don’t know why.” I also 
felt that students felt more embarrassed to talk to an instructor in English when they 
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clearly knew that he or she is Japanese. They assume their teacher shares the same 
culture and she can probably tell what they wish to say anyway and they feel reluctant 
to try. When I acted as if I knew no Japanese, the students seemed more willing and 
comfortable to speak in English. 
However, as the student pointed out earlier, almost all students said the class format 
was very stressful because everything was conducted in English. After the final class, I 
talked with three students in English-only writing class at the school cafeteria. These 
students were polite in manner but had shown poor participation throughout the 
semester. One said he often became sleepy not because of the contents of the class but 
because he was unable to understand fully the language used and the other two agreed. 
Like them, some students simply gave up listening and decided to sleep through the 
class no matter how much the instructor tried to stimulate them. Some stopped coming 
to class. In English-only listening, among 19 students, three students stopped coming 
and two were mostly sleeping and did not participate in the class activities. In 
English-only writing, among 17 students, two stopped coming and three made little 
contribution to the class. Even those few students who said they were not stressed out or 
sleepy, it was clear that they did not understand all the contents. In the writing class, it 
was hard to explain grammar rules to them. For instance, a fundamental rule such as a 
sentence construction that requires at least one subject and verb was hard for them to 
grasp. I often gave them quizzes to check if they understood such basic rules but often 
the results showed that they did not comprehend my explanations.xix 
The English-only class was not only stressful for the students but also challenging 
for the instructor. Some students stopped coming and some students had low motivation. 
Even those students who tried hard to follow the class often faced embarrassing 
moments because they were unable to say some basic things. I found it difficult to 
create an atmosphere that was sufficiently comfortable and encouraging for all the 
students because of the inability to communicate some basic issues.  
 
Case Studies of Classes Using English and Japanese 
 
In the second semester, I taught the same listening and writing classes with 
different students, mixing Japanese and English. One of the characteristics of the class 
was the lesson speed. I was able to cover far more in these classes than the classes 
taught only in English. The same content taught in the English-only class took only 
about two thirds of the time in the mixed class. This was due to the fact that I did not 
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have to explain the same issues repeatedly to make sure that they understood what I was 
saying and also because I often skipped giving quizzes as I did not feel the need to 
check their basic comprehension. As a result, in the mixed class, I was able to discuss 
more issues within the same amount of time. In speaking, students had more time to 
practice their speeches than in English-only class. In writing, students learned more 
grammar rules or writing techniques than in the other class. Skela (1998), who points 
out the value of using both students’ native language and a target language, argues that 
using the native language is “a valid resource for both learners and teachers and should 
not be excluded by insisting on monolingual approaches (p.93).” 
Another characteristic of the mixed class is students’ contribution to the class. They 
showed much greater participation in class activities. The class was more interactive as 
students constantly responded to the instructor, asking questions and making jokes. 
They felt relaxed enough to talk and laugh. This was seen in both writing and listening 
classes.  
One aspect that could be taken as a problem was that despite the fact I encouraged 
them to speak in English, the language they used in the classes was almost only 
Japanese. When I asked them why they did not use English, the most common response 
was as follows: “It feels somehow awkward to speak in English when I know that you 
understand Japanese.” The students knew the instructor understood Japanese and thus 
they had limited motivation to try to communicate in English.  
Perhaps the most positive aspect of the English classes that combined Japanese and 
English was the lower stress level of the students. From the very first day of the course 
in both listening and writing, several students commented how happy they are that I mix 
Japanese. A the end of the semester, when I interviewed the overall impression of the 
class to the students in listening and writing, the majority of them answered that they 
enjoyed them. This was in sharp contrast to the answers from the students in 
English-only classes who answered “stressful” and “sleepy.” Except for a small minority, 
none of them said they felt sleepy. In mixed class listening, two students gave up 
coming but all the students who attended the class showed good participation. In writing, 
two students did not contribute to the class as much as others but none dropped out of 
the class. Personally, I enjoyed the mixed language class much more than the 
English-only classes because I received clearer and stronger responses and was able to 
establish a good rapport. This perception by the instructor no doubt affected the feeling 
of the students about this class.  
However, in these classes the students’ listening and speaking abilities did not 
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improve as much as the English-only classes. Their TOEIC scores proved this point and 
I also felt this as an instructor. Moreover, in interviews with the students, although the 
majority of them answered that they enjoyed the class, one student from writing and two 
students from listening showed disappointment or concerns about the use of Japanese 
language. One student mentioned as follows: “The class was fun but I came to this 
school because I wanted to become better at speaking English, not to have a good time 
in class.’ A student in listening class said, “You couldn’t use English all the time 
because we were not good enough, right? I know in one of the higher-level classes, they 
use only English and they use a much harder textbook. The students in this class are 
stupid.” Hearing this remark another student in the same class added, jokingly, “Of 
course we are stupid. We are in the lowest level class. …My parents think I am taking 
all-English classes. I can’t tell them I actually never use English in class.” In reality, the 
student does use English in classes, but this is the way he feels or at least the way he 
describes himself. The higher comfort level enabled by mixing Japanese led these 
students to think their English ability is lower than it actually is.  
 
Conclusion 
 
In this paper, I discussed different ways of teaching English to the students with 
very limited English skills in a “English-only” undergraduate program for Japanese 
students. When faced with the problem of basic comprehension among the students, 
should the instructor persist in using only English or should Japanese, the students’ 
native language, be combined with English in classrooms? The use of only English 
resulted in a greater improvement in listening and speaking skills than in the class 
where the two languages were combined. However, English-only classes also posed 
undue stress to the students, resulting in a higher dropout rate and more absences. 
Using the two languages in classes encouraged more participation among students. 
It also enabled the instructor to cover more materials and secure more time for 
individual practices among students. However, in both listening and writing classes, the 
students’ listening and speaking ability did not improve as much as those who took 
everything in English.  
Thus, like Burden (2000) argues, if the instructor has the command of both 
Japanese as well as English, it seems more appropriate to change the medium of 
instruction depending on the focused skills. As English-only classes showed the positive 
effects on students’ listening and speaking skills, it may be more efficient to use only 
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English when the focus is on these skills. On the other hand, instructors can mix a target 
language and native language when the focus is on writing and reading skills. This will 
maximize students’ exposure to the target language and at the same time encourage 
students to keep up with the class.  
As the awareness for the need to globalize higher education becomes increasingly 
acute, more schools are likely to consider establishing faculties where the medium of 
instruction is English. However, the above case study suggests challenges many schools 
may face. In English-only classes with students with limited English ability, more 
students showed less participation in class activities. Also, the number of students not 
following the class was higher than in mixed language classes. This means that the 
native language, in this case Japanese, often helps students to participate more in 
classes.  
Should instructions really be entirely in English even for those with limited 
language ability? Or should some Japanese language be incorporated into classes? This 
may look like a “compromise” and may go against what the faculties may want to 
promote. However, in order to give efficient English education for students in various 
levels, this is an issue instructors and schools as a whole must take into consideration. 
 
Notes   
i However, in terms of employing international students, it has been a big challenge for 
Japanese companies. According to Daily Yomiuri, 70% of foreign students could not find a 
job after graduating from Japanese university in 2008 (Sugimori, 2009). One of the problems 
is that the companies expect the applicants to have Japanese language proficiency even while 
some universities allow them to graduate using only English. 80% of companies consider 
Japanese language skills to be important in employing international students (Sugimori, 
2009). Nevertheless, there are a few famous examples for aggressive recruitment of 
international students. For instance, at Rakuten group, one of the world's leading internet 
service companies, 10 % of the employees at Rakuten group are foreign nationals (“Ready or 
not,” 2012). 
ii According to “Action Plan to Cultivate Japanese with English Abilities” adopted by MEXT in 
2003, benchmarks for English abilities of students were set about: on graduating from junior 
high school and senior high school, graduates can communicate in English. On graduation 
from a junior high school, it means that students can conduct basic communication with 
regard to areas such as greetings, responses, or topics relating to daily life. English-language 
abilities for graduates should be the third level of the Society for Testing English Proficiency 
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(STEP) on average. On graduation from a senior high school, students can conduct normal 
communication with regard to topics, that relate to daily life. English-language abilities for 
graduates should be the second level or the pre-second level of STEP. On graduating from 
university, graduates are expected to be able to use English in their work (Commission on the 
Development of Foreign Language Proficiency, 2011). 
iii 1.7% are international students among undergraduate students and 13.6% are international 
students among graduate students (The University of Tokyo, Forest, 2013).  
iv  The thirteen universities are, Doshisha University, Keio University, Kyoto University, 
Kyushu University, Meiji University, Nagoya University, Osaka University, Ritsumeikan 
University, Sophia University, Tohoku University, the University of Tokyo, the University of 
Tsukuba and Waseda University. 
v The five proposals are: 1) English ability required of students – assessment and verification of 
attainment level; 2) Promoting students’ awareness of necessity of English in the global 
society, and stimulating motivation for English learning; 3) Providing students with more 
opportunities to use English through effective utilization of ALTs, ICT and other means; 4) 
Reinforcement of English skills and instruction abilities of English teachers/Strategic 
improvement of English education at the level of schools and communities (Commission on 
the Development of Foreign Language Proficiency, 2011). 
vi AIU was founded in 2004. Students can major in Global Business and Global Studies. All the 
courses except for foreign language courses are taught in English. The students are required 
to spend one year abroad. 
vii ACT-ES started in 2001. Students can major in Asian Christian Theological Studies. As of 
August 2012, 42 students are international students among the total 163 students. 
viii Originally called the International Division at Sophia which was founded in 1949 changed 
its name to the Faculty of Comparative Culture (FCC) in 1987 and in 2006, it was reinstituted 
as FLA. The International Division of Sophia was a pioneer faculty which offered liberal arts 
programs in English in Japan. The total number of students enrolled in the faculty is about 
750 as of 2013. 
ix Bachelor’s Degree in Global Studies is offered. It has about 600 students in total. All classes 
are taught in English. 
x GIS was founded in 2008. The department offers academic study in sociology, international 
relations and politics, English education, languages, and the humanities. GIS accepts 66 
students per year. 
xi SILS was established in 2004. Almost all the courses are conducted in English. One third of 
the students and faculties are from abroad. One-year study abroad is mandatory for native 
Japanese students. 
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xii APS was established in 2000. The students can learn Environment and Development, Culture, 
Society and Media, Hospitality and Tourism, International Relations and Peace Studies. APM 
was established in 2006. Students can learn international business related topics. In 2010, the 
number of enrollees was 650 for APS and 600 for APM. 
xiii MIC was established in 1994. All the classes except for Japanese classes, are taught in 
English. The number of students that the faculty accepts is limited to 100. There were 73 new 
students enrolled in the faculty in 2012. Studying abroad is mandatory. 
xiv Nikkei News interviewed 136 major companies in Japan. The questions included whether 
there is a faculty, which seems to be providing promising education towards students. Among 
the companies, 60 of them answered yes. The 35 voted for AIU; 13 voted for the University 
of Tokyo; and 10 voted for APU (“Jinzai,” 2012). 
xv For instance, FLA at Sophia is one of the pioneer faculties in Japan to adopt English-only 
policy. It is said to be difficult to enter FLA if applicants do not have above TOEFL 577 
score. However, some of the newer English-only faculties require students to achieve TOEFL 
450 by the end of sophomore year. 
xvi According to OECD statistics, Japan’s university students’ dropout rate was 10 % in 2005, 
which is the lowest among 27 developed countries. The average dropout rate listed in OECD 
is 31 %, with the United States at 53 %. Some argues that the dropout rate of Japan indicates 
the low academic requirements for graduation in Japan. (Mitsutani, 2012) 
xvii Interviews with graduate from FCC and ICU and current students at Waseda. 
xviii The information is based on personal interviews with graduates from FCC of Sophia and 
ICU and current students at SILS of Waseda. Junjapa is registered as a term in some web 
dictionaries. ‘dictionary.goo.ne.jp’ or  ‘http://kotobank.jp/word/純ジャパ’. 
xix Although there is a possibility that my explanation was insufficient, the students in English 
and Japanese mixed class showed no problem in understanding the same explanation (mixing 
Japanese). 
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